UITES20/SS/TATY/7
PARIS, 7 Septenber 1948

ITIED NACIONS EJU2ALICHTAL,
CCIEIRIPIC ATD CULLURAL ORFATIZATION

- EDJCAICITAL AND PSYCHULCGICL TESINIGUES FCR CHANGING
MENT AL, AcTTIUDES AFFEQTING INVERNLTTGNIL UNDERSLANDING

Miss Anna Freud, .

2 Maresfield Gax:dens,
London, N, #. 3.



SS/TLIU/7
7 September 1948

Table of bontents%,-’

I. THEORSTICAL Fall.

Introduction.

Facté about. humen nature ﬁhlch are responsible for conflict
znd tension in relation to fellow-beings.

 $001al zdaptation as a result of the emotional dependence
on tha_pgrents.

Tensions arising from early sex development.

Tensions arising from early aggressive development.
tmbivalence of feeling as a source of tension.
Displacement of hate o o strangers.

Projection of aggression &s a source of tension,
Persistence of established attitudes. -

TI. DIFFICULTIES OF VERIFIG.TION «iD PRACTICLL FPPLICATION.
IT1. WAR-TTME DEMONSTRLTIONS +ND ZXESRILENTS.

Ao Demonstrations.

Evacuation as a demonstration; the sexual and aggressive
urges in childhood.

Evacuation demonstratzng the 1mportance of the narent*
relationship,

B. Experimenfs‘in Bducation. .

Problems of éggression in the group-life of young children.

Education hy suppression of. instinctive behaviour.
: )
Education through group-influence,

Education on the basis of the parent-relationship.

N

IV. CONCLUSIONS .LND RECOLMEND:.TIONS.



SS/TAIU/_(' - page 2
7 September 1948

I, Theoretical Part,”

Introduction.

For more than fifty years psveho-znalysis has attempted to
esteblisn and demonstrate certzin besic fzcts about humen nature which
may provide ansvers to two important questioms: (a) why the relations
between humen individuels =nd humen groups are in the mejority of cises
streined, difficult, and full of conflict &nd tensions; (b) whether it
is poss:l.ble to ehenge or influence individuels so as to ease the tension
sctween them end their fellow-beings; what methods can be used for the
purpose; end et what time of l:.fe such changes cin be brought about
nost effectlvely. ’

Facts sbout humen nature which are re§ponsa,b'le f'or covfl:.ct and
teasicn in reletiow to f‘ol'low -bedngs, :

On the bagis of inténsive anclytic study of‘ smgﬁ J.nd_w.duals,
psycho~aniiysis cleims thet, fronm the beginning of life, men is &u
instinective beling, noved by wishcs rh:.ch tre the outcome of crude and .
primitive urges (sex nd aggressionj. In the eurly childhood years,

- when his behavious is corpletely under the influence of these urges znd
the inner need to fulfil the wishes which erisc from them, he is egoistic,
motorialistic, ond without regerd for the needs of his fellow-beings.

This period may be called the esocizl ettitude of infancy and e'rly

childhood.

Socisal ﬂ-dth@thn &8 & result of' the emot:x.onal dhpendence on the
paxr nts. N

uiodifications towards social behiviour tuke place in the child
oving to his meterizl cnd emotioncl dependence on the perents., Since
the child is in nced of the parents® love und protection, hc learms to
regeord their wishes es’well as his own, :nd to 10dify his behaviour in
&ccordance with their socicl attitudes. . Psycho-tnelysis has cttempted to
-show thut the mcezsure of the child's emotion:l rclitionship te the parents

Getermines the extent to which sucn chenges towerds sociil behaviour teke
place, . ‘

In the mzjority of coses this educetion towerds socisl wdaptation
works satisfectorily so that children, when they reach school-:tge, cre
reed to toke their plece ws members of & group znd o enter into more or
less satisfactory reletions with adults end contemporeries outside their
owm Tanily. But, slready at this stage, it is evident thut their atti-
tudes to these new figurcs in their lives (teuchers, class-metes, ete.)
ere not wholly on & realistic basis but include clements of a fentestio,
unre:listic wznd, therefore, disturbing nzture.

Iensions arising from ecrly sex development,

Thile passing tﬁrcugh the stages of the ecrly relctionship to
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the pazrents, (first scx urges directed towcrds the enviromacnt; mothe r-~
relctionship of the infant; Oedipus complex), the child experiences meny
ineviteble frustrations, rebuffs, etc., This lewves him with feelings of
dissppointment, distrust and dissctisfootion.” He has mede the experience
that it is not possible to posséss his love-objccts fully end expect
similer dissppointuents from his next love-objects. He his, further,

been involved in rivelry end jeslousy with his brothers «nd sisters, «d
end with the parent of the opposite sex. Such rivalries cre invericbly
continued outside the family ecircle. Though sometines stimuleting wnd
beneficizl in group-lif'e, producing attitudes of heclthy: competition,

they more often give rise to tension between the child end his contemporaries
" and disturb the development of peaceful c¢nd co-operctive attitudes within -
the commnity of children., Itisc significant point that such behaviour

on the pert of one individual need not be occasioned by real provocation

" to rivalry end jeelousy originating from the others, but may be.an outcome
of past experience. The figures of later life represent for the individual
the important peocle of his early childhood. They ere, therefore, treated
on the basis of past experience and not on the basis of their own merits.
In a cormunity of children (or adults) such tendencies are, naturally,

- present in all the individual members and thus produce reactions and

' counter-resctions, tensions and counter-tensions.

Tensions arising from early aggressive development.

_ Disturbing factors of equal importance originate from the
aggressive urges. In recent yeers, especlally under the influence of war-
experience, much hes been said end written by psychologists end educationists
of all ns&tions concerning the role of aggression in the emdtional life of"
the child and the develooment of his character. (see &lmo in this connec—
tion the papers in preperation for the kental Health Congress, London,
sugust 1948, where one whole day of the International Conference on Child
Psychiatry will be devoted to the subject of "Aggression in Relation to
Emotionel Development; Normel end Pathologicel.") There seems to be
universal recognition of the fact that normal and sbnormel psychological
development cannot be understood without adequate explanation of the role
plarved by the aggressive and destructive tendencies and attitudes, The
problem of aggression in normel children hes been studied especially with
regerd to their social responses. In alnormal children sggression has
been showvn to play an important part in producing or contributing to
neurotic snd psychotic illnesses, dissocial snd oriminal development,

Certain schools of pgychology regerd aggression merely as the
‘product of environmental i®fjuences, i.e. as the individual's enswer to
the frustretion of his enrly emotional wishes. In contrest to tlr‘xls .
opinion, the Freudian ipeorw of instincts maintains that aggression 13
one of the two fusdsmental instincts (sex and sggression, life-end-
‘death instinct)} whieh combine forces with each other or act ag,amst ecach
other and thereb}y produce the phenomena of” 1ife., snggression 18 thus
taken to be an, ‘inporn instinctive urge whicch develops spontaneously, in
response t0 ®he environment, but not produc-ed BY environmentel influences.
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The derivatives o;. tue _aggressive mstn.nct disturd hmnan relations
in verious ways:

4smbivelence of feel:.ng ‘&8s & source of tension: - The aggresn.ve
tendencles—(—mcen, according to Freudian view, to be present from birth
and inersdicsble from humen nature) lend ‘their specific quality to ell
humen attitudes and relationships. This admixture of aggression to other
instinctive urges is, on the other hend, highly bemeficisal, &nd even
necessary to preserve life. Without it, humen beings would be unable to
maintain themselves in the face of a nost:l.le environment: ' They have to
fPight" nature, to “struggle® for their existence, to "overcome" adversities
of fate, to “tackle" their provlems, etc. Without an edmixture of aggress:.or;
the sex urges &s well would be uncble ever to reach-their eim. Especially on
the pert of the mele, in men as. .uell as in. enimels, aggression plays am
importent role in obtaining possessn,on of the _sex-object, in overcoming
its reslstances, An: perform:.ng the sexual act :z.tself, ete, T

. On the other hand, agg!““SSlOn enters in an- unwelcong manner 1nto :

nearly all the positive reletionships betueen humen: beings and gives
rize to disturbesnces, tensions and confliets. .lready in the earliest
stages of development; the young child loves &nd hetes the same people,’
often with equal forces  So far as these conflicting feelings are directed
towverds the pc,rent.s, the child suffers severely from this ambivelence
of feeling. - His aggressive hate culuinates in death-wishes egeinst the
very people whose living presence is of the utmost importence for his
- well-being. The child feers thet his bad wishes may enger the parents

2nd deprive him of their love; or that his bad wishes may come true and
harm.the otherwise beloved pe.rents.‘ The child therefore learns to fear
his own aggressiveness, develops enxiety und guilt-feelings Ih reletion
to the perents &nd expects them to retaliate with similer hostility.

The first love;-rel;t:.cinéhlpsr of & humen being é»re thﬁs s in .
the normal course of events, talnted end upset by the inherent
. aggressive tendenc:.es.

~8 the individusl child mutures, his a;presgive feelings and

the hostile sttitudes derived from them normelly lose some of their
‘violence &nd urgency. After speech development has been completed, for
J,nsta,nce, enger and hate can find a new, comper:ztively harmless, outlet

in words instead of heing coufined to uncontrolled fantasies end harmful
sctions.. again, &fter the next step in development is taken #nd the ..
child's sense of reality has fully developed, he cezses to believe in .

the potency of his own bad wishcs, He thereby becomcs less enxious &nd
guilty with regard to his negative feelings znd, consequently more friendly
- and ameneble in his social responses. Indlv:.dual development thus tekes
the course from grezter to lesser vmlence, hostility end aggressiveness,
end from smbivalence of feeling to greater positiveness in humsn reletions.
Put this does not obviate the fact that a certain. asmount of egolsm, -
eggression, sclf-assertion, recdiness to hate, to teke offence and to
fight normelly survives the yezrs of childhood, underliecs the behaviour

of adults towurds each other and, since it is present in all individuals
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(though in a varving degree) gives rise to cross-currents of hostility between
humar beingss -

Displacement of hate onio strangers: The child often solves this
early conflict between love znd hate in a manner which hes grave conseguences
for his adult relationships. In the attempt to keep his feelings for the
parents end siblings purely positive and free from aggressive sdmixtures, he
may Girect all his hostile tendencies awey from the family to the outside
world., He then becomes suspicious and crltlcal of all strangers, regirds
them as enemies, becomes supcr-sensitive to the existence of unwelcome
quelities in them znd answers with exsggereted violence to either imaginery
attacks or to the slightest signs of hostility on their part. It thus
heppens that a peaceful, loving, offection:cte atmosphere within the family
is often achieved zt the expense of hostility end intolerance towards
outsiders, :f& see the same process repcated between nationzl groups wherg .
peaceful co-opcretion within one nation is often only achieved at the
expense of exiggerated nostllltV'dJrected sgeinst minorities within the
country or against other nations. (See in this connection the part plzyed
by anti-semitism in Netional Socielism; or the tensions between the
natlonal sroups inside the former fustrian monarchye.

Projection of aggression &s a_source of tension: & further
und ‘etill graver disturbance of humsn relations is Ufoduced by the action
of a psychological mechinisin czlled projection., The child, as described
before, is frightoned of his own aggressive tendencies end their possible.
consequences. Under the pressure of this anx1ety, he tries to deny their
existence in himself and ascribes them instezd to some person in the
environment, usually to the seme person against whom the originel cggression
was directed. This person is then hated, criticiscd and feared as if he
were, in reality, =n oggressor ‘end in enemy. In theé course of further
develepment such projections ure transferred from the original objects to
new figures in the env1ronmcnt znd thus remcin a constant source of friction,
tension and 111 Jlll

‘rPerslstence of established cttitudes.

- attitudes of jealousy, distrust, intolerance wnd hostility, when
once: they heve been esteblished, as described above, ccnnot he chenged &b
willr in leter life. They cre flﬁmly rooted in the individusl's childhood
and,: a8 the conscious relics of past éxperience which hes become unconscious,
they are en integrsl pert of the structure of his personelity. They ere
therefore not open to revision in the light of new :nd different experiences
énd little, or not st 2il, effected by the individual's growth and develop-
ment in other respects. It ‘is & well known fazct thiet, for instance, intolerénce
and prejudices of all kinds in &dult life are compatlole with on othervise
high-level of moral &nd intellectual development Since these attitudes
are relics of the unconscious past =nd, as such, beyond the conscious con-
trol of the individual, they are not altered by teaching, enlightenment,
explenation end expostulation. They are only altered by experiences which
upset the vhole inner equilibrium and reach dowm to the infentile
foundations of the personallty. Under certesin c¢ircumstances this can
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happen to an individual in group life, (for instance in war-time), vhen
under- the influence of a powerful common emotion, he forms strong idenbi~.
.fication s with the other members of the group and accepts the common
‘group stendards, ideas, conscience, in the place of his personal ego-
ideal. - 4 lesting alteration of ingrained attitudes is further brought

. about in sn individual who undergoes & personal psycho-snalysis. The
psycho-anziytic process aims 2% the revival of the Tepressed childhood
experiences eand the undoing of the psychological processes on which the
attitudes end the behaviour of sdulthood are based.

IT DIFFICULFIZS UF VE#TFIC.TION ~ND PRsGTICLL £PELIGTION

The generzl epplication of these findings to the wobnnglng of
children might well revolutionize education and produce considerable
-chenges in the relstions between human beings by eliminzting some sources
of friction and reduc:mg the effect of others. Compared with the expen~
diture of energy which is necessary: to undo set attitudes in a multltude‘ ,
of adult persons, it is relatively sasy to influence the szme attitudes
in children while tney ere still in the meking. Though the instinctive
urges which form the background of every pcrsonality' are in themselves
innate end ineradicable from humzn nature, their transformetions and
modificetions occur eccording to env:.ronmenta.l influences in the first
yeers of life. Every change in the external circumstences and in the L -
behaviour of those who cre responsible for the child's upbringing there-"
fore hes the most profound consequences for the formation of his persomelity
The maternal cere given to the nursling during the first year of life;
the hendling of the feeding situation and of hebit treining; the presuncé
or zbsence of the parents, or of one perent; the good or bed rels.tz.onsha.p
between the perents, end their consequent stete of libidinal sactisfaction
_or dissatisfection; the parents! reaction to the child's first sex urges
"directed towards them; their reaction to the destructive, aggressive
and hostile tendencies in the child tnd to their manifestations; all these
varigble elements in the child's early yeears determine whether a- pérticular
individual will in adult life merely add his personal hates, idiosynorasies,
prejudices and hostilities to those elready existent in his envuonment 2
" or whether his attitude to his fellow-beings will be lergely posit:.ve,
receptive, &nd dom;.nated by reason end reslity fectors, not by imuginary
resentments, fantastic anxieties anc'l projections  of his own hostility.

To cchieve the positive result in-a whole generation of children would,
neturally, be of hizh significence for the mcrovemmt of 1nter—1nd:|.v1dua1
as well as of international relatlonshlps.

D:Lffn.cultles of acce itance bL the gener:.l . public.

Tha gener:zl appllce.tz.on of the psycho-enalytic findings tothe
upbr:.nging of children presupposes a more or less general acceptance of
at least the val:nd:.ty of their basic elements. But Ppsychologicel deta
of this kind are not easily accessible to zll the ‘people concerned,
These duta have been unesrthed originally with the help of the psycho=
analytic method during the trectment of edult neurotics. They can be
(end ere continuelly) verified fully whenever the psycho-snalytic
procedure is epplied to a normal or cbnormel individual, whether child
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or edult, But these verificetions within the frecme-work of psycho-znalytic
work end study (in some instances even by lzboretory experiment in ecademic
psychology, wre not sufficient to convince the everzge perent or to enlighten
end instruct the countless workers in the field of eaucction, For tnem such
busic factors as the instinetive ncture of the child, the potency of unconscious
urges, «nd the importence of childhood events for the fixetion of leter etti~-
tudes to life, remein of doubtful, accdemic velue end fzil to influence their

" dedily cctions in hendling the children under their cere,

One of the biggest hindrsnces in this respect is the fect thcet the
avertge normel adult hes not merely outzrown the urges, wishes znd passions
of his own childhood, but. hes repressed them completely beceuse of taeir crude
end, to the sdult eVa\lu...tlon, aumilicting nature. Though the events end
emdtions of his first five years ore responsible for producing cll his m&jor
rcactions cnd fome of beheviour, he has forgotten them, i.e. berred them
from his consciousness. He hes thereby become unchble to recognize end face
tihem either in himself or in others. The berriexr ietwcen his conscious,
adult personelity «nd the childhood memories which lie buried in the repressed,
unconscious laycrs of his mind, acts sirmltaneously. &s & barrier between
himself end the children with whom ne nes to deel, The evercge perent or
educetor, therefore, is not objective in wetehing, recording tnd evelueting
the beheviour of young children. He ignores &nd denies, distorts and mis-
Judges wazt ne sees in the cniid, Jjust is he :.gnores, denies and distorts
the memcries of his own pest.

The VElldl‘C of the new dynemic child-psycnology will therefore
have to be demons*cr.—,ted to perents end teachers in a more tengible, realistic
and u»*aress:.ve memer vefore their resistences to sceing end treating children
in a new light can be ove: roone.

IIT .R-TLE DRONSTRsTIONS AND EAPSRTFENTS. |

~e  Demonstretions.

It mey be of interest in this connection to describe how, to large
sections of the populction in Englznd, the uphecvil of the recent wer years
hes brought new psycholagicel enlightenment by stiging whet we might well call
"involunterv experiments in cducation". 4 lirge-scale demonstration of
infentile recctions, brought zbout by externel circunstonces, scrved to
prove the velidity of certain cnalytic findings concerning chilcdnood more
dres: tice 11y end impressively than could have becen done in meny more years
of detailed, peace-~time study end resezrch.

The Government Schere of Evacuf_tlc,n in Englend as a demonstretion of
the presence of scxugl snd agegressive urges in childhood,

To remove the children from the arezs which were in the grestest
denger of air-sztteck during tae wer yecrs (19395-1945), the British G-overnment
hed devised en official scheme under which children (subject to the wishd
their pz V-ents) were sent to specified reception areas where they were ple.ced
in foster-homes. Originsily this scheme wes restricted to unzccompenied

school children and to young chlldren under school age who were accorpanied
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by their motiers. But, &s an incressing number of young momen entered
industry, or were unwilling to leave the dinger crezs for other recsons,
the scirome wis extended to verious classes of uncccompini:d infents and
young chiléren under school age who were piiced either in speciclly
selected foster-homes, or, in the mejority of ccses, in residentiel
nurscries.

In this memmor, thousznds of young children who, until then,
hed becn exclusively ccred for by trelr perents, ceame under the
guerdicnsaip of stringers &nd their upbringing, instced of being
completely in the hands of their rothers, becze a metter of public and
génersal concern. Thousands of children found themselves, of course,
pliced with the mothers of lerge or smelli fomilies who merely added the
czre of the stringe children to thelr dlresdy existent motherly cecres.
But, equally, large numbers of mrrried women without ohlldmen, canildless
single woren, hospital nurses, teaciers and nursery-school teachers found
themselves unexpectedly in the role of foster-mothers and were, without
preperetion of any kind, brought up against manifestations of early
infzntile bekaviour about which they hed known nothing. Their firgt
reaction vas in many ceses profound shock, Their ideas concerning
children had been the usual hazy notions of a "hapoy childhood", of
affectionate youngsters vho are grateful for the care and love given to

hem, play contentedly with their toys or listen to bed-time stories,
who obey orders sni do not revolt against the suthority of their elders.
In contrast to these distorted and expurgeted memories sbout their own
childhood, they found the children vho were given into their care greedy
.end insgatiable, destructive to thelr toys and to the articles im daily
use, cruel to animals and to those weaker than themselves; interested
in the functions of their Vody, in excrement snd in dirty metters of &ll
kinds; indulging in "bad habits" like thumb-suciking, mesturbation,
neil-biting etec.; shamz2less about their naked bodies and full of
curiosity to discover the secrets of other people's bodies, as well as
their most intimete relationships.

£11 these attitudes of the child had, of course, elways, long

before the psycho-znalytic discoveries) been known to the mothers or
nurses of young children, and had been continuelly dealt with in the
family. But mothers znd nurses had never advertiszed their knowledge
of these important metters. Under the impect of their own repressions,
they had acted as if such beheviour were something shameful, dirty and
disreputeable, to be acknowledged in the nursery, btut to he hidden from
the eyes of the adult world. uothers &nd nurses had thus held the key
to the understanding of meny of the puzzling and disturbing attitudes

£ later childnood end «Gult life, but without being eble to use it end
rlthout imparting thelr knowledge to those others who might heve put it
to good use.

One of the fateful happenings of war-time - the breaking-up
of thousands of family units oving to the darger of bombing, the actual
destruction of" homes, the war-service of the fathers and the work of
young mothers in the various war-industries - had, in this manner, one
unexpected beneficial result. The nature of chlldren cecsed to be a
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secret accessible only to mothers on the one hand znd to & small number of
psrcho-eénalysts and nsychologists on the other hend, and beceme 1nstead
cormon knowledge with large sect:.ons of the whole populatlon.

Zvecnation, demonstreating the importance of the paren‘-—relatlonsnm.
Rem:‘b:.ons to early seperetion from the mothe“

.fter en interval, in which the new knowledge tezan to be
assimilcted, knovledgeable mothers snd experienced nursery-workers pointed
out that the children who were evacucted to them seemed to be velow the
normal level of develonment in their hebits and beheviour. They were more
unruly, dirtier end more destructive thzn the children of the szme eges in
tne reception areas. ZEven children of three, four end five could still be
found sucking their thumbs for hours during day-time. Thére wes a high
percentage of ted-wetters and a number; of ceses of incontinence of faeces
emong the under-fives as well &s amohg the school-children. smong the
scnool-ch;ldren furthermore, truancgy, nilfering, bad langusge, destructive-
.ness end n:mht-f‘ears 1.ere observed in & surprisingly largs namber of cases.

- Since many onildren evecusted under the Government Scaéme came
from the poorer classes of thé popul:ation, some hetter-situszted foster-
mothers end meny nursery-vorkers begen to tlame the perents of the evacuated
caildren for taeir low standards and poor methods of uporinging. Though, in
a certain proportion of cases, which ceme from the slum eress of the big
cities, this Judgment mey heve heen Justified, further enquiry oroved that
‘it wes unjust in the majority of ceses. liost childrem before evecustion -
hed snowm normel beheviour. Bed-wetting, dirtying, excessive thiumb-suciking
or nall-biting, heightened destructiveness, disnonesty end similer disturbances
hed set in sfter the Treexing-up of home life, es & reaction to the separstion
from the perents. In a large number of cases the mental or physical disorders
(cspecielly bed-wetting) disappesred vgzin ef"ter the children became attached
to tie new enviromment end transferred uhelr effections to the foster—parents.

The neruful effect of the child's seperestion from the mother was
especially evident in-the cese of infents. Children between 5 and 12 months
developed &ll kinds of bodily disorders after sepsrztion from their motners;
disturbances of feeding, of sleep, digestive upsets, bronchial troubles.
Toddlers who' alreany hed been sble to welk snd talk, when with their méthers,
in meny instances lost their newly vau:.red functicn of speech, in some ceses
even of locomotion, end reverted to the helplessness of earlier eges. In
somé cases young children showed menifestztions of excessive griev and
mourning to the extent of refusing 211 contect with the new enviromment.
Toen such infents vere re~united with their mothers, or found and fully
accepted & mother-substitute in the new surroundings, their rcac.tlons, in
the ma,jorltﬁf of cases, would retum to normal.

Mass-evacuation h:d, thus, confirmed uhe velidity of some of the
bas:l.c pJChO*&Ilo.l"’th assumptions concerninz the role of the emotional
ttechment to the perents in the child's development: (1) that in the
fu-st year of life (especizily the second half) the body-nmeds for food
and sleep-as well os. the whole well-baing of the child, are closely
connec ted with the need for affection I'rom tihe mother. The bresking
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of the tie between mother and child upsets the smooth functioning of

the bedily processes, far beyond the consequences which are due to the
change of routine, éxternal environment, etec. (2) that the child develovs
his functions, such as speech, musculer control, control of the excretory
functions, in close connection with his sttachment to the mother ("for
the love of" the mother). There this attachment is disturbed or broken,
taue newly accuired function loses its value, at least temporarily. (3)
that the moral values of the caild still depend on the relstionship to
tne perents for wnose sake they were adopted. There this reletionship

is shezken, or broken by sepsaration, the cnild regresses to the amoral
stege of eariier years.

 B. EXPTRIMENTS IN EDUCLTION.

Even after the first shocks of separation hzd been overcome,
or vnartly overcome, the inevitable mzssing together of infents end young
children in RcSldentLal Homes and Murseries posed new problems of upbring-
ing. Until then, with few exceptions, group educttion under school age hed
been restricted to orphans end to children who were abandoned by their
verents. In these ceases, interest had been concentrated zbove 8ll on the
cheritable aim of rescuing them from destitutiou, not on the psychological
osroblems erncountered in tie process. Where, under these circumstances,
failures of normel development occurred, suchh as mental backwerdness,
disscciel or criminel development, they were cttributed to the bad
inheritznce of the cailéren retier then to the esnomelies of their emotionsl
life. Theres uzs therefore not SufflClunt previous enperlence aveileble
to guide the o*ﬂganlzers and metrons of the Residential ‘er Nurseries in
their difficult task of arrenging for the life end upbringing of hundreds
of wer-infants who were temporarily deprived of tae cere of their perents.
The zttempts to deel witn this task brought to light, or verified more
psychological deta, of a different order, though not of lesser importence
than those prev1ouslv Jdescribed,

2yoblems of szeression in the group life of young children.

One of the most impressive fucts to be observed in & group of
toddlers is ths impact of their aggregsive and destructive menifestetions
on ezch other. Uurestreéined by consideration for his fellow beings or for
the preservation of inanimete objects, each toddler grabs uwhetever he
desireg. negerdless of the earlier rights of others or of demage done,
he agoropricates and uses thirgs, ill-treets them and discerds them
according to the wisnhes of the moment. In &an uncontrolled group of
toddlers this leads to & picture closely resenibling thet of total war:
querrels zbout toys, fights for sweets, senseless bodily ettacks,
scratching, biting, spitting, heir-pulling, knocking each other over,
wetiing or dirtying in enger zre in the order of the day. Destructiveness
directed &gainst everything mekes it impossible to preserve toys, clothes,
dishes, furniture in ussble condition,

That 211 other children behave in the same menner, prompted by
the same inper urges, vrovides additionzl stimuletion for each individual.
The more numerous the group, the greiter is the excitement of each member.
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Toddlers who live for & while under the strain of such conditions, show the
consequences in the form of increased restlessness; they hurry over taeir
metls without reslly enjoying food end often develop sieeping disturbances
of & characteristic neture: they cry out in the night, in the middie of
cpperently deep sleep, mumble words such as "No, nol™, "Stop i%l", "Mel",
"iined" cte. It is evident thet in their over-stimulsted state they continue
in their slcep the situstions of fight, competition, attack &nd defence with
which theyr .ere ungble to deel fully in their waking life. -

Raucetion by supnression of instinctive pehuviour.

The first answer given by herassed nursery-workers to this, for
_them, unexpected stite of zffairs, wes to exercise strict control over the
" behuviour of. the children. Due to the general snorteége of l.bour, residential
nurserics were, of necessity, beadly stuffed. Due to the pressure of external
circumstences, the groups of children collected in them were more numerous
then would heve be.n thought czdviscble in peace-time. Under these conditions
it seemed impossible for e nursery-worker to keep control by using the
mtnods of praise, rewcrd, individuel encourcgement or criticism as they are
used in the fumily by perents to whom the children cre tied by affection.
Group control was therefore substituted for the control of esach individusl
child. To fagilitete toe ork of the staff, life in the residential nursery
was subjected to ¢ strict routine, divided into a serics of controlied
functions; sleeping, ecting, evicuetion of bledder end bowels wes cerried
out simultineously with sroups of twenty or more toddlers, without lesving
room for individucl preference or timing, Free movemcnt wes restricted to
supcrviscd ‘pley, group gumes end group welks where eggressive manifestetions
could be checked before developing. Under such men: gement, excitement,
disorder ené destruction wore efficiently elimincted, fights between the
children reduced to a minirmum; the nurser;” routine functioned like clock-
work end the estcblishment was keot in clean, often in immsculcte condition.
Thae toddlers visibly benefited in their bodily development, siept quietly
for surprisingly long hours, cte whit they were given, and presented a cleén
end orderly appecrance.

It took the organizers-in-cherge some time to realixe that the
totel effect of this controlled routine upbringing wes, in reelity, far
from setisfrctory. The children, in spite of their guins in weight end
their sctisfectory bodily condition, lost, not only taeir unruliness and
aggression but their zést for life. They beccme slower ¢nd less intelligent
in their respomses, clumsier in their bodily perfomeance znd feiled to
develop individucl focizl expressions. The suppression of their libidinal
tnd zggressive tendencies led to a neurly total loss of energy, tctivity
end initictive. .fter they reached nursery-school zge, much time hid fo be
spent on teaching them z1l the normel s«<ills, activities wnd occupations
which children who zre brought up under normel conditions develop spontzneously.

The zuthor once hed the opportunity to witness & strilking example
of this kind of cnild-men:gement. &+ young nursery-.orxer had
collected a large group of toddlers end nursery children on a
lawn to give them their tea. The children hed their milk end
sandwiches ¢nd ceke wes handéd out to every child in turn. The
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worker stood ip the middle of the circle, tdmonished the children
to "sit streight", to “"be quiet", to "stcrt their meel". ‘hen
everybody hed done so, she ordered: ".nd now, chew!" :

It is difficult to imtgine ¢ more effective demonstretion of the
psyreao-cnalytic essertion thet wholesele surpression cnd repression of
instinective tendencies aes & criopling end, through less of libidin:l
ané esggressive emergy, impoverishing effect on the development: énd the
life-menifestetions of & humen individual.

Eduection through group influence.

Po devise different, equally effective but less harmful forms
of mincgement, thoughtful educstors turned their thoughts in new directions.
It was & known fect already thot zroupe of humen beings, vrovided they cre
given some freedom of action, develop sponténeously, through group fundtion-
ing, stenderds of social behaviour waich are accepted and, without undue
vressure veing put on them, followed by the individuel members of the group.
Equally, it is common znowlecdge theat children are tble to educete cacn
other and thet, in families, the influence of brotihers and sisters makes
itself felt as an addition to the educationel influence of the perents.
Msny children wno «re unwilling to obey their purents ere guite ready to
obey the standards set by other children. Imitation of examples set by
older children seens easier, and their rebukes or even punishments, though
frective, seem less harmful. This educstionsl help rendered by elder
brothers and sisters is one of the rezsons why the wihole process of
upbringing usuwlly runs more smoothly where the family is lerge.

The question erose whether this type of "education" through
the esgency of other children was transfersble to the war-nurseries where,
for :zdministretive reszgons, the chiidren usually lived in lerge age-
groups. Under these conditions, of course, the other members of the
group could not zct as substitutes for the adulis (parett-figures on a
reduced scale). The contemporaries in the age-groups of the nurseries
were all equal in status. ‘

It was all the more surprising to see that, even under these
chenged circumstances, the menbers of & toddler or nursery-group could
exert & considerable influence on ezch other, an influence which was et
timcs sufficient to creoate and maintsin some form of order in a commmity
of unruly infents. It was noticeable that one child could exert influence
on tne other if at thet moment he wes the stronger one, i.e. because et
thet moment he vas & menzce to the other child; the latter would then
obey him out of feszr. Or, one infant could exert influence on the other
beczusc 2t thet moment he was further udvanced in some achievement,
welking, speeking, nebit-trzining, tcble-menners, ete. The position would
be reversed when enother achievement pleyed the greeter role in which the
second cnild surpcssed the first. This showed that the children influenced
ecch other on the basis of superior strength or superior achievement. Fear
of each other and &dmiration for each other were the deciding feactors in
building up & scale of social influences. - Observetion showed thet the
educationzl results produced by these interrelstions between the infants
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themselves were by no means negligible. Group influence of this kind was
sufficient to eliminate the worst uncontrolled eggressions, to induce the
members of  tie group to be less inconsidecate in the fulf'llmen.. of the:l.r
wishes, " and to acqulre certain "good habits®

It wis -of special interest to -see whet haodpened under group
influence .to the impulse of grabbing other children's toys, am zggressive
impulse common to 211 toddlers end young children, .11 the children in
groups of this kind learned very ecriy thet to snetch a toy from enother
cnila invited trouble, i.e. &zn outbreek of resentment or unhzppiness from
the de:rived child, vpossibly some retributive action from another play-mate
. who was slightly more :dvenéed in his social behaviour and; for some reszsan
of ais own, took-it upon Limself to protect the injured. On the besis of
such experiences, toddlers would be abie to reduce robbery to a form of
exchenge: . they would of fer the victim some substitute gift with one hand
while they took awey whet taey desired with the other. Behaviour of this
&ind sigrnified en zdvance in zdspted behcviour with the obvious &im of
axmldlng trouble. :

On the v.hole it couJ.d he “roved by cureful observations that
groun educction in communities of younz chriléren between two =nd four vears
can produce & primitive form of social order, a rough md turble kind of
dustice and morality, ihere might goes berore right, but where the individual,
withouv reslly chenging his nabure or trensforming his impulgses, learng to
cdapt himself in his bchakur t0 & l:ma.ted number of res»l:.‘,tlons,

It could also be nroved thut the socialization which was schieved
or the inter relitions between tae vcmé\ Thildren en, couid ncn be extended

be ‘ond the lgg,us es\,m_oed.

l Educunon on_the basis of tne perent-rel: tionshin.

Exaspereted by their failure to induce normal development end
chsracter. forw..tlon in. the le rge grecuns of children under their cure, &
number of nursery organlzbrs {including the cuthor) decided to breve the
difficulties of under-steffing and overpoosuletion in their Homes end to
esteblish vhat might be callad "ertificial families”. This meant dividing

(1) The author, with the co-operation of Dorothy Burlinghem, hed the
ooportunity to conduct an educetionsl experiment of this kind during the
war years 1940-1945 in the Kesidential #or Nursery called "Hampstead '
Nurserics", London-Egsex., This nursery was maintained ‘financi:lly by the
"Foster Parents! Zlzn for Ter Children, Iné. New York! an Lmerican
cheriteble orgenizetion. liore detailed reports. cbout the observetions znd
experiences made in the Haupstead Nurseries are contained in the two books
by Dorothy Burlingham snd znne Preud, - “Young Children in Wer-Time' and .
"InPants without Fomilies", publ. Lllen & Um win, London. Some peragraphs
_of the preceding and the following chepter are quoted from "Infants
without Fam::.lles" '
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un some lerge sge-groups of children into smsll units of three, four or
five under the guidence of one young nurse or teccher who acted s their
feeter-mother where motherly care weg concermed. In the weeks smd months
which followed this exverimental step, it wes fascineting to wetch the
cienges in the children, They responded with the full force of their
sterved emotions suddenly come to life, formed & strong end possessive
attachment to their newly-found mother-substitute, and began to defend
the right to her nerson sgeinst 2ll vossible intruders. Their “group"
reszctions visibly chenged to the reactions of children who live in a
family: they became more indifferent towards the chiidren outside their
omn "artificiel" family and, instead, formed the chiracteristic, amibivalent
sibling ties to those few who belonged to it.

With this influx of libidinal quentities, their responses btecame
more lively, their facial expressions more vivid and varied end they begsn
to show more personsl pride in thelr eppezrance &nd to be more certsin =nd
greceful in their movements. In acddition, progress which in some children
head been difficult or impossible to achieve in the group setting, such zs
better speech development and hebit training, was quickly accomplished under
the new conditions. ‘

The most impressive developments occurred greduelly in the realm
of charecter formetion. Instead of merely following en imposed mutine, or
cowering before tie threat of stronger play-mates, the children underwent
changes of & very different nzture, They slowly moulded their own wishes,
ideas and belicfs according to the pattern offered by the loved parent-
figure, assimilcted these new velues &s their own znd thnereby entered into
the process of trensformstion, modification and redirection of instinctive .
forces which is the vasis and preliminary of all {rue personality structure.

These developments provided a most impressive demonstration of
one of the owrincinles of psycho-anzlytic psycholozy: that it is the
libidinel attachment to the psrents (or their substitutes) which, by wey
of imitetion of them and identificeation with them, finally mekes the next
generation amensble to the cultural demands which every civilized society
imposes on its members. :

The teaching value of the war-eXxperiments.

-hotive perticipation in these war-experiments in education heas
convinced the writer thet demonstreations of this kind ere more effective
in spreading knowledge about children and an edvantageous hendling of
their problems then the slow and leborious ways of theoretical enlighten-
ment through public lecturing, courses of instruction or scientific
publications. 1In the ebove-mentioned Hempsteed Nurseries, for instance,

_the educetional and remedial work which was carried out with approximstely
a hundred children, simulteneously served the purpose of ziving adequzte
and convincing instruction to at least fifty nursery workers, nurses,
nursery-school teachers, socisl workers, and mothers. Though none of
these people, who served as nursery staff for periods of verying length,
(from several months to five years), hed been previously prepared for
zceiving seientific informetion, they were found to assimilate the new
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knbwle_@ge in 2 nighly satisfactbry menner énd to apply it -successfully to the
precticel handling of the children.

. Wer-éxperience hes thus proved thet d memic (psycho-&nel;tic) child-
nsychology cen be teught by -demonstration on the l:l.v:mg object, not, perhaps,
to students of psvchology who try to follow & child's dev\,loﬁ)mcnt w::.th pencil
end notebook, but to &ll those wio are actuelly engeged in the task of upbring-
* ing, nursing, teeching, or otherwize cerln:_ f‘or young chlldren. '

Iv. GUT"C,.JLS_LO 15 1D ] RECOI«J III\‘E TIONS

Gonclu sion 8-

By enquiring into the modern educct:.onal end 3sycholog1 cal techniques
for changing mental ettitudes, Unesco is avoiding one of the grevest errors of
past eras: the setting up of new ideologicel eims for menkind without question-
lng whether such aims £re compé t:.ble or incompztible v:th humen neture. '

.. Better ’mmm understanda.ng between n:tions as & new ideological =im
‘presupposes in & wlhiole gencretion of cnildren the development of quelities such
as tolerance, love of pezce, freedom from feer end prejudice, the sbility to
identify with Lellow—ben.nps, end to eveluste thelr individusl or netional
cherecteristics in an objective memncr. In the preceding piges the writer hes
collected some of the :zve:leble psycao-enelytic deta vhich ere relevant for
providing &n ensver to the guestion how fear, and in the fece of what obstacles,
these desireble humen gquelities, cen be etteined by the indi v:n.dual ‘humen being.
These dete cin Le summarlzed es follo* 83

(i) The success or fzilure of & edult to estcblisn peaceful and

: posit ive -reletions with his felldw—bein'gs dejends on his child-
hood experiences; detcildd psycho-enelyticel investigetions have
succeeded in discovering znd describing. the specific childhood
svents and the psyciological mechenisms wnich leed to the formetion
of eltner pos:.t:.ve or negctlve ettitudes “to fellow—”bemgs.

- (41) The ewly re lctlonsm.p to the perents (first sex experiences)
determines the ch:.racter of all lc.ter attr..cmnents, affect:.ons or
enmities, -

- (4ii) The figures who ire f imvorténce in edult 1ife rearesent for the
individuel the iuportant people of his first childhocd.

(iv) -iggression.is cn integrel pert of burien neture :nd enters into -
T every human rel‘ t,_onsh:m.

(v) The memmer in uha.ch the child attempts to combat his sggressive
feelings towerds the perents is resoonsible for meny of his hastile,
+intolerant zttitudes towerds fellow-Leings ln e.dult life. Two
exemples for-.such developments cre: '

éa) ch.splacement of hete on to strengers;
b) projection of cggression.
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(vi) Since the esttitudes which are responsible for tensions, conflicts
and hostilities between individuals, or groups of individuals, cre
esteblisned in childhood, thney cen be influenced most efficiently
in childnood; in sdult L_fe-they cannot be undone by the ordinery
metlhiods of téachlng, instruction, etc. They are then only altercble
by deep emotional experience or, in 1ndiv1daals, with the help of
the pSJcho-analstlc method.

(vii) It. is nossible to verﬂff the Volldltj of  the relevent psycho-
enalytic findings in educetionel work with normel children.
This is important for the spreading of such knovledge among
the multitude of parents end other workers in educetion who
heve no wccess to psycho-znalytic or other scientific investi-
g&tions.

(viil) Vithout such enlightenuent, the majority of psrents &nd other
“educetors will continue %o hendle ths next genersation in & menner
. which will produce the very attitudes vwhich they are attempting
to eliminste from the n: ture of the child.

Recomnmendztions..

To achieve noticecble zlterstions in the zttitudes of the next
generation of children, current educttionel methods will heve to be
revised on the bregis of the new, drnemic, child-psyciology. The First
ste> towsrds this aim is the further spreading of knowledge sbout children
among lerge number of perents &énd workers in ecucw.tion. In respect of
this tesik, the extuwmle set by the wer-experiences might serve as & useful
pettern. ~

If Unesco zgrees with the point of view thet precticeble and
applicehle child-psychology might be tzught, not in the University
Depertments for Psycology but in places where the actual, living, child
meterial is eveileble, it might be edviseble to teke the following steps:

(1) to emlist, in every country, the services of &t least one capeble
and experienced child-znalyst. (4 begicning might be mede in the
U.S.k&., Englend, Hollend and Switzerland, where many trezined child-
enelysts ere availsble).

(2) to enlist, in every country, the interest of at least one Orphinege,
Children's flome, Children's Hospital, Residential Nursery or Cré&che, or,
. where this is impossible, to set up & new institution of this Klnd for
the special purpose of demonstratlon and instruction.

(3) to invest the child-anslyst with sufficient authority over the running
of the institution to enable him not only to. direct the educetionel
work with the children but simulteneously to demonstrate the meterial
end the principles underlying the work to the staff and (in the csse
of créches end hospitels) to mothers.

(4) to demend reguler written accounts of the educational end psychological
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provlems encountored in the work, end to provide for en interchenge
of these zccounts.between the Jorkers on perailel »rojects in
different countries. '

Y ™ Ty g~ - -
e e T e TeTe e e Te T

The renge of problems, relevent for "the advence of human under-
stending between individusls and n: tions" which might be covered by & scheme
of this kind, might be the following:

(1) The offect of successful or unsuccessful Feeding situstions in
infency on thne development of a positive or nogetive relationship
to the mother end, leter, to the envirorment. (To be studied end
Gemonstreted in Maternity'Homes, Creches, Murseries, with follow-
ups of the indGividuel ccses.

(2) The effect of ecriy or lete, strict or lenient hebit-treining on
the development of attitudes, sucin es stubbornness, hostility,
anger, revoli. (To be studied :nd demonstreted in Crdches, ‘
Residential Iturseries).

(3) The effect of esrly innibition of aggression towerds the parent-
. substitutes in the development of anxious, intolerant, hostile,
suspicious and peranoid attitvdes. (To be studied end demonstrated
in Residential Nu&serles, Orphanages, etc.)

(1) The effect of lack of one parent or of both perents in the develop-
mert of moral vzlues jn children. {To be studied and demonstrsted in
all the nemed institutions.)

(5) The effect of temporary separation from the family on emotlonal
development. (To be studied and demonstrzted in hospitals,
convilescent hopes, etc.)

(6) The effect of physical illness, operations, etc. on the aggressive
urges of the cnild. (To e studied end demonstrated in Hospitals,
with edditionsl follow-ups. )

A programme  this necture, if cerried over a sufficiently long
period to demonstrate bgyond douvt the effects of childhood experience omn
adult beheviour, might well heve revolutionizing consequences for changing
the upbringing, znd consequently the attitudes, of future genersations of
children. ,
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